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Abstract
We examine two core folk-biological concepts (e.g., animate, living thing, where small 
capital letters denote concepts; quotation marks denote their names; italics denote language-
specific names) in adults and children from the Wichí community, an indigenous group of 
Amerindians living in the Chaco forest in north Argentina. We provide an overview of the Wichí 
community, describing in brief their interaction with objects and events in the natural world, 
and the naming systems they use to describe key folkbiological concepts. We then report the 
results of two behavioral studies, each designed to deepen our understanding of the acquisition 
of the fundamental folkbiological concepts animate and living thing in Wichí adults and 
children. These results converge well with evidence from other communities. Wichí children and 
adults appreciate these fundamental concepts; both are strongly aligned with the Wichí 
community-wide belief systems. This work underscores the importance of considering cultural 
and linguistic factors in studying the acquisition of fundamental concepts about the biological 
world.
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In recent years, considerable research attention has been devoted to the study 
of ‘folkbiology’, or how people in communities across the world conceptualize 
and reason about the natural world. Adopting a developmental and cross-
cultural approach, researchers have sought to identify which concepts (if any) 
are represented universally and whether and how they are shaped by experience. 
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There is a growing consensus that some fundamental folkbiological concepts, 
which appear early in development, may also be represented universally. The 
concept animate object serves a strong case-in-point. Infants’ sensitivity to a 
distinction between animate and inanimate objects is evident within the first 
six months of life (Poulin-Dubois and Shultz, 1990; Berthenthal, 1993; Wood-
ward et al., 1993; Gelman et al., 1995; Johnson et al., 1998; Woodward, 1999; 
Opfer, 2002; Kuhlmeir et al., 2004), and this distinction guides their expecta-
tions about the behaviors of objects throughout childhood (Keil, 1979, 1989; 
Gelman et al., 1983; Gelman, 1990; Gelman and Gottfried, 1996; Opfer and 
Gelman, 2001; Booth et al., 2005; Jipson and Gelman, 2007).

In contrast, other fundamental folkbiological concepts appear to emerge 
more slowly in development and seem to be strongly influenced by the lin-
guistic and cultural communities in which children are raised. The overarching 
concept living thing, which includes both the plant and animal kingdoms, 
appears to follow this trajectory (Piaget, 1929; Carey, 1985; Springer and Keil, 
1989, 1991; Hatano and Inagaki, 1994, 1999; Inagaki and Hatano, 1996; 
Slaughter et al., 1999; Nguyen and Gelman, 2002; Slaughter and Lyons, 
2003; Nguyen and Rosengren, 2004; Opfer and Siegler, 2004; Poling and 
Evans, 2004; Waxman, 2005; Leddon et al., 2008). Evidence from children 
across diverse linguistic and cultural communities reveals that the incorpora-
tion of plants (along with animals) into the overarching concept living thing 
is a protracted developmental achievement (Hatano et al., 1989, 1993; Ang-
goro et al., 2008), and one that is strongly inflected by children’s experience. 
Three types of experience have been implicated, including (i) language prac-
tices (e.g., whether and how key folkbiological concepts are marked in the 
native language (Anggoro et al., 2008), (ii) contact with the natural world 
(e.g., the amount and kind of direct interaction with the biological environ-
ment (Proffitt et al., 2000; Atran et al., 2001; Ross et al., 2003; Tarlowski, 
2006) and (iii) community-wide belief systems about the natural world (e.g., 
the range of entities that are considered to be living things (Astuti et al., 
2004; Medin et al., 2006; Waxman and Medin, 2006; Bang et al., 2007; Wax-
man et al., 2007; Atran and Medin, 2008). For example, some (but not all) 
communities, certain natural kinds (e.g., sun, other heavenly bodies, and 
rocks) are considered living things. 

Taken together, then, recent research suggests that although some funda-
mental folkbiological concepts are acquired early and may be represented 
universally, others are acquired later and are shaped in important ways by 
children’s experiences in the communities where they are raised. However, key 
questions remain concerning how peoples’ appreciation of the overarching 
concept living thing is shaped by the naming practices, language, experi-
ences and belief systems.
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Our goal in the research we present here is to pursue these questions by 
offering new evidence from the Wichí, an indigenous Amerindian community 
living in the Chaco forest north of Argentina. in addition to north Argentina 
the Wichí people are located in Tarija, Bolivia. Descriptions of this population 
have been reported in the linguistics and anthropological literatures, but to 
the best of our knowledge, the current project represents the first investigation 
of the Wichí community from a psychological and developmental perspective. 

We focus on the Wichí because they offer us an opportunity to consider the 
acquisition of fundamental biological concepts within a strong native lan-
guage-speaking community with a constellation of experiences and belief sys-
tems that differs in important ways from the ones held by participants in most 
prior empirical work. First, unlike in the majority of the Amerindian popula-
tions studied to date, the Wichí language is very much alive. As the primary 
language within the family and the community as a whole, Wichí is acquired 
naturally and spontaneously by infants and young children. Second, for chil-
dren as well as adults, daily life in the Wichí community involves extensive and 
varied direct contact with plants, animals and natural inanimates. Third, as 
we shall see, Wichí belief systems pertaining to the natural world appear be 
distinctive.

In what follows, we provide an overview of the Wichí community, describ-
ing in brief their contact with and beliefs about the natural world and the 
naming systems that they use to describe key folkbiological concepts. When-
ever possible, we supplement the existing evidence with insights from native 
adult informants from our target community. Armed with this descriptive 
information, we go on to report the results of two empirical studies, each 
designed to deepen our understanding of the acquisition of a the fundamental 
folkbiological concepts animate and living thing in Wichí adults and 
children. 

Descriptive Information

The Wichí people, formerly known as the “Mataco”, are an indigenous popula-
tion living in the Chaco forest in the South American Lowlands of Argentina. 
The Chaco forest spans 1 000 000 square kilometers; its terrain is character-
ized primarily by grassy plains, interspersed with distinct areas dominated by 
scrub growth, small woody plants, or palm groves. The Wichí depend eco-
nomically on traditional activities, including hunting, fishing, gathering, and 
seasonal ‘‘slash-and-burn’’ horticultural practices. Textile weaving, pottery, 
and, to a lesser extent, ranching and farming are also key economic practices. 

The nutritional, symbolic, economic, medicinal uses and significance of 
both plants and animals in the Wichí community is well-documented (e.g., 
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Wilbert and Somoneau, 1982; Maranta, 1987; Alvarsson 1988; Koschitsky, 
1992; Arenas and Giberti, 1993; Palmer, 1995, 2005; Arenas, 2003; Suárez, 
2009; 2010, 2011a,b; Suárez and Montani, 2010). Both women and men are 
engaged directly with plants and animals, but their activities reflect a strongly 
gender-based differentiation of labor and expertise. Men are responsible for 
hunting, fishing, horticulture, and manufacturing wooden handicrafts. 
Women are responsible for housework, child-rearing, and manufacturing tex-
tile handicrafts. Women are also responsible for gathering fruit, wood and 
other plants, a task that typically requires full-day expeditions deep into the 
Chaco forest, in which they are accompanied by their children.

The Wichí peoples’ beliefs about relations among entities in the natural 
world differ from those in most Western, technologically-saturated communi-
ties, but bear strong commonalities with the beliefs held in several other native 
Amerindian communities (see Wilbert and Simoneau, 1982; Palmer, 2005; 
Braunstein, 1983 for more extensive descriptions) . We focus here on only two 
beliefs. First, in the Wichí tradition, humans descend from non-human ani-
mals; this origin story reveals a close affinity between human and non-human 
animals. Second, in addition to the plant and animal kingdoms, the Wichí 
recognize other kind of world beings or spirits (in Wichí,‘ahot’: the terms ahot 
and wichí also refer to opposite dimensions: ahot represents the danger and the 
damage and wichí the vitality and prosperity (see Braustein, 1983; Barúa, 2007 
for a extensive treatment about the relation between the Wichí people and the 
spiritual world)) whose members interact permanently with the natural world.

The Wichí Language

In sharp contrast with many Amerindian communities studied to date, the 
Wichí language (Wichi-Lhamtes, or ‘the words of the people’) is the first lan-
guage in the family and primary language in the community. Wichí is classi-
fied as a member of the Mataco-Mataguayan language family (Tovar, 1964). 
Several distinct regional dialects have been reported. Taken together, there are 
approximately 40 000 native speakers of Wichí in Argentina and Bolivia. 
Nonetheless, because Wichí is considered an endangered language, language 
documentation is currently underway (Golluscio, 1993; Vidal and Nercesian, 
2005, 2009; Terraza, 2009).

In this paper, we focus on the Wichí population living at Laguna Yema, 
Formosa, Argentina, where the dialect known as del Teuco o Bermejo is spoken 
(Gerzenstein, 2003).Beginning at roughly six years of age, all children from 
Laguna Yema are enrolled in a public school (The Wichí Lako School Number 
421: this school is attended only by children and adolescents of this ethnic 
group and this institution is under the direction of the Intercultural Bilingual 
Education program implemented in 1984 in Argentina); the students in this 
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school are exclusively native-speaking Wichí children from our target com-
munity. Although instruction is considered to be bilingual and although Span-
ish is introduced gradually for some subject areas, children are not fluent, and 
their use of Spanish is restricted to certain classroom settings. 

Wichí Names for Fundamental Concepts Relative to the Natural World

Although documentation of the Wichí language is currently underway (e.g., 
Golluscio, 1993; Vidal and Nercesian, 2005, 2009; Terraza, 2009), there is 
already intriguing evidence about the linguistic devices that mark the key folk-
biological concepts. In this section, we describe the Wichí naming practices 
associated with these concepts. Whenever necessary, we supplement the exist-
ing evidence gathered on speakers of other dialects, with additional informa-
tion that we have gleaned from interviews with native-speaking adults from 
Laguna Yema.

LIVING THINGS. The Wichí language, like English, Spanish, and other languages, 
includes no single dedicated noun to refer to all entities that are alive, that is to 
all living things. The phrasal description hunhat lheley – translated as ‘inhabit-
ants of earth’ – appears to be close in meaning to English’s living thing. It 
can be applied to all humans, non-human animals and plants. But in addition, 
hunhat lheley can also be applied to a broader range of entities, including 
spiritual beings (Vidal, personal communication) (see Figure 1).

Interestingly, although there appears to be no dedicated noun referring to 
living thing, there are other linguistic devices whose use is restricted to enti-
ties with life status. For example, several verbs (e.g., iloy (to live; to be alive), 
yilh (to die)) are applied to all and only inhabitants of earth (that is, to all and 
only living beings).

HUMANS. The noun hin’ulh refers to humans, but is rarely used by either adults 
or children (Taverna, Waxman, Medin and Peralta, in prep.). Instead, humans 
are described either as wichí (applied to Wichí people), siwele (applied to criol-
los or white people) or named with a number of other nouns that are used to 
describe people of other ethnic groups (e.g. Nivaklé).

NON-HUMAN ANIMALS. In addition to naming distinct kinds of animals, Wichí 
also includes names for several more inclusive categories, each organized 
around characteristic animal habitats: tshotoy (animals of the forest), tshotoy 
inot lheley (animals of the water), and tshotoy fwiy’ohen (animals of the air).

One question that remains unclear from the documentation available to 
date is whether Wichí also includes a dedicated name that encompasses all non-
human animals. To address this question, we conducted detailed interviews with 
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seven native-speaking adults from our target community, all of whom were 
teachers in the native school and therefore fluent in Spanish as a second lan-
guage. The interviews were conducted in Spanish (the native language of the 
first author). We first asked whether the term tshotoy could be applied to all 
non-human animals. All informants ultimately but hesitantly accepted the 
possibility that it could be used in this way, but did so only after much delib-
eration. This suggests that this application of tshotoy is certainly not a preferred 
use. We then asked whether tshotoy could, also be applied to both humans and 
non-human animals (that is, to all animate beings). All seven informants 
rejected this possibility, and did so with little hesitation. 

Next, because we know that children’s interpretations do not necessarily 
match perfectly those of adults (Leddon et al., 2008), we interviewed 33 native 
Wichí-speaking children, ranging from 5 to 10 years of age (M=7.8; 18 girls; 
17 boys).Each child was interviewed individually in Wichí by a native school-
teacher, in collaboration with the first author. The task was simple. Following 
the Angorro et al. (2008) task, the teacher presented a photograph of a human 
and asked “Could this be called an animal?” Children’s responses were quite 
clear. None responded in the affirmative. This, taken together with adults’ 
responses, strongly suggests that Wichí includes no dedicated noun that refers 
to both humans and non-human animals. Instead, as is the case in Indonesian, 
the concept animate object remains unnamed (Angorro et al., 2008; see 
Berlin, 1992 for other examples of covert or unnamed categories).

PLANTS. In all the documentation to date on Wichí, there is no evidence for a 
dedicated noun that encompasses the entire plant kingdom. In addition to 
naming distinct kinds of plants, Wichí includes several higher-order categories 
(commonly called “life forms” in ethnobiology): hal’o (wild trees and shrubs 
with woody trunks that inhabit the forest); tokos (cultivated plants); hup-hep 
(grasses), tusk’al (vaines and rattans) and ithan lhiley (cactus) (see Suárez, 2009, 
2010, 2011a,b for detailed documentation of the species included in each 
category).

SPIRITUAL BEINGS. Wichí includes a term -ahot- to refer to spiritual beings or 
entities that are believed to coexist with the Wichí.

Remaining questions. The existing documentation of the Wichí language, 
supplemented with our interviews, offers intriguing insights into the naming 
practices for natural entities. At the same time, however, issues pertaining to 
two fundamental folkbiological concepts – animate and living thing – 
remained unclear. We designed Studies 1 and 2 to delve more deeply into 
these concepts in Wichí children and adults, building upon experimental tasks 
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that have been productive in several other distinct cultural and linguistic com-
munities (Stavy and Wax, 1989; Waxman and Medin, 2006; Angorro et al., 
2008; Leddon et al., 2008).

Study 1. Evidence for the ANIMATE Concept in Wichí Children and 
Adults

Our analysis of Wichí naming practices uncovered no evidence of a dedicated 
name for animate. Importantly, however, another word, husek (N), came up 
repeatedly in documentations and spontaneously in discussions with our con-
sultants about the natural world. Roughly translated as “soul” (native speakers 
from our target community agreed with the translation of husek as soul; how-
ever, Palmer (2005) translates husek as “will” to avoid confusing the Wichí 
term with Western notions of soul), husek refers to a concept that is funda-
mental to the Wichí belief system. The importance of husek and its implica-
tions for the social and moral spheres of the Wichí world are well documented 
(e.g., Palmer, 2005; Barúa, 2007).

A central issue is which living entities are believed to be ‘owners’ of husek. 
Several distinct extensions of this term have been noted. According to Palmer 
(2005), in its primary sense, husek is attributed to animate or social beings 
(including humans, non-human animals, and ahot), but not to members of the 
plant kingdom. There is some evidence suggesting the extension of husek to 
certain species of plants with magical properties (see Suárez and Montani, 2010 
for a discussion). This primary sense, which invokes notions of intentionality, 
will and conscience (or ‘social will’), is well-aligned with the concept animate. 

In addition, husek appears to have another extension, and one that takes a 
broader scope. Used in this sense, husek is applied not only to humans and 
non-human animals, but also to plants. This secondary sense of husek, then, is 
aligned with living thing. In Palmer’s view (2005), this secondary sense 
invokes a notion of vitality (or ‘vital will’) which is very different from the 
social will inherent in only human and non-human animals. In addition to 
these two senses, husek appears to have a third sense, the shamanistic will, 
which is applied only to a person who becomes a shaman. However, this sense 
was never brought up by our consultants.

The goal of Study 1 was to delve deeper into Wichí-speakers’ interpretations 
of husek. We were guided by two motivations. First, we sought evidence on 
how this term is used in our target community, a community that uses a dia-
lect distinct from that in published investigations (e.g., Palmer, 2005; Suárez 
and Montani, 2010). Second, we were intrigued by the apparent polysemy of 
this term. In particular, the two extensions, one referring to all living things 
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and another to animate objects only, piqued our curiosity. We noticed that 
this kind of polysemy, involving nested concepts related to animacy, is not 
unique to Wichí. Notice, for example, that English, and Spanish as well, 
include two senses of animal: animalinclusive (which includes humans and non-
human animals) and animalcontrastive (which includes only non-human animals, 
excluding humans). There is evidence that nested meanings like this have 
interesting consequences on our construal of the relation among humans, 
non-human animals and even plants (Waxman, 2005; Angorro et al., 2008, 
2010; Leddon et al., 2008).

Participants

Participants were 17 native Wichí-speaking adults (13 women; 4 men) (since 
village life during the day is marked by the divisions of labor according to sex, 
women are the ones who are at home so were more available for testing), rang-
ing from 15 to 52 years of age (M=29.3). Although most had learned some 
Spanish as a second language, they converse almost exclusively in Wichí. Par-
ticipants were interviewed individually in their homes. Interviews were con-
ducted exclusively in Wichí by a native teacher, in collaboration with the first 
author.

Materials

We developed a set of 10 cards, each with a color photograph of a single entity. 
Items were chosen to cover the range of living and non-living categories plants, 
animals, and non-living objects (see Table 1).

Procedure

The teacher/researcher explained that we were interested in learning about the 
meaning of husek. To begin, she simply asked, “What does husek mean for 
you?” Next, to understand more precisely the extension of this term, she pre-
sented each of the 10 photographs, one at the time in random order, and 
asked participants to name the depicted entity and to identify whether or not 
it has husek. Participants were encouraged to discuss their reasoning through-
out the task.

Scoring

Responses to each photograph were scored as 1 (yes) or 0 (no).We tabulated 
participants’ responses to ascertain the range of entities to which they attrib-
uted husek. 
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Results

Results were straightforward. All participants knew the term husek, noting 
that it refers to a soul or a kind of spiritual entity. Most of them attributed 
husek only to humans and non-human animals, and denied that it could be 
attributed to plants, natural kinds and artifacts. This suggests that within our 
target community, husek is extended to animals and humans being indeed 
aligned with animacy. It is stated that the term husek also can be extended to 
other animates entities such as ahot (supernatural spirits). Our informants 
agreed with this extension of the term; however in this study we primarily 
focused on natural entities. 

These results mirror the primary meaning of husek (social will) in the docu-
mentations published to date (Palmer, 2005). This strong pattern of interpre-
tation was evident not only in adults’ yes/no responses, but also in their 
justifications. Most of the adults’ spontaneously discussed characteristics (e.g., 

Table 1 
Proportion of husek attribution for each entity

Test item M

Human 0.94
Jaguar 0.82
Dog 0.82
Snake 0.82
Vinchuca (Triatomainfestans)a 0.76
Mosquito 0.82
Bottle Tree 0.29
Cháguar (Bromelia sp.)b 0.17
Sun 0.05
Chair  0
a Triatomainfestans, commonly called “vinchuca” in Argentina, “barbeiro” in Brazil 
and also known as “kissing bug” in English, is a blood-sucking bug (like all the 
members of its subfamily Triatominae) and the most important vector of Try-
panosomacruzi, which can lead to Chagas disease, very common in the region of 
the Chaco forest
b In the region, cháguar is the common name of two related species (Bromeliahi-
eronymi and Bromelia urbaniana) of South American plants of the Bromeliaceae 
family which are non-woody forest plants with sword-shaped evergreen leaves. 
These plants are extensively employed by Wichí people; they provide a durable 
fiber that can be woven to make a large variety of textile products: bags and purses, 
ponchos, skirts, fishing nets, string, ropes, hammocks, mats, covers and clothing.
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autonomous motion, goal-directed behavior) that highlight the distinction 
between humans and non-human animals on the one hand, and plants on the 
other. Notice that these same characteristics figure largely in infants’ and Eng-
lish-speaking children’s animate concept (e.g., Gelman, 1990; Berthenthal, 
1993; Gelman and Gottfried, 1996; Opfer and Gelman, 2001). Thus, although 
Wichí speakers have no dedicated name for animate object, their attribution 
of husek reveals their sensitivity to this fundamental concept. 

Study 2. Evidence for LIVING THING and ANIMATE in Wichí chil-
dren and adults

The goal of Study 2 was to consider the developmental trajectory underlying 
the concepts of living thing, and animate in Wichí-speaking children and 
adults. At issue is whether, and at what developmental point, Wichí individu-
als come to include plants along with humans and non-human animals as 
constituents of the fundamental concept living thing. We considered two 
alternatives. On the one hand, because plants have such strong cultural and 
spiritual significance in the Wichí community and because children and adults 
have such extensive experience gathering and working with plants, perhaps 
the Wichí will include plants (along with human and non-human animals) as 
living things relatively early in development, as compared to their counter-
parts in, for example, the United States and Jakarta, Indonesia. On the other 
hand, because the animate concept is so salient in this community (in husek, 
in the origin story), perhaps Wichí children, like their US and Indonesian 
counterparts, will only gradually come to grant plants status as living 
things.

To address this question, we built upon a sorting task designed by Medin, 
Waxman and their colleagues (Angorro et al., 2008; Leddon et al., 2008) to 
tap into this overarching concept in young children and in adults from a range 
of cultures. The procedure involves bringing attention to some property or 
basis of classification and then asking informants to sort the cards according 
to whether or not they have this property. In the present case we asked indi-
viduals to sort the cards twice, once to identify which were “alive” (iloy), and 
then to identify which could “die”(yilh). Responses to this task provide insight 
into the scope of their concept living thing. 

Participants

A total of 59 Wichí-speaking individuals participated: 16 5-year-olds (mean 
age=5.6); 13 7-year-olds (mean age=7.0), 16 10-year-olds (mean age=10.3), 
and 14 adults (ranging from 18 to 40 years of age (mean age=29.3). All adults, 
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and most of the children, also participated in Experiment 1, three weeks ear-
lier: 10 at age 5; 11at age 7; 12 at age 10. All the children attended the Wichí 
Lako School 421, where they were interviewed individually in a quiet room. 
Adults were interviewed their homes. All interviews were conducted exclu-
sively in Wichí by a native teacher, in collaboration with the first author. 

Materials

With the assistance of native teachers, we developed a set of 16 cards, each 
depicting a color photograph of a single living or not living entity familiar to 
the Wichí (Table 2).

Procedure

To begin, the teacher/researcher and participant named the entity depicted on 
each card. The researcher then shuffled the cards and initiated the sorting task 
by presenting the cards one at a time. Participants were asked to “put the ones 
that are “alive” here (indicating one side of the table) and “the ones that are not 
‘alive’ here” (indicating the other side of the table). Once this initial sort was 
completed, the experimenter re-shuffled the cards and asked the participant to 
sort them again, this time on the basis of the predicate “die” (e.g., “put the 
ones that can “die” here, and the ones that do not “die” here”).Because each of 
these subtasks taps into a property of all living things, we reasoned that perfor-
mance on this sorting task would reflect the content of this concept.

Scoring

For each sort, the experimenter took note of the participant’s responses (1 for 
‘yes’; 0 for ‘no’). We tabulated participant’s responses to ascertain the range of 

Table 2 
Test items used in Experiment 2

People Animal Plant Non-living 
natural kind

Artifact

Person (man) Bee Carob tree Water Bicycle
Jaguar Acacia Sun Pencil
Swallow-tailed 
 kite

Cháguar 
(Bromelia sp.)

Cloud

Armadillo Rock
Piranha
Rattlesnake
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entities that they included when sorting on the basis of “alive” and “die”. For 
each sort, we then calculated each participant’s mean response for the People, 
Animal, Plant, Natural-kind and Artifact targets.

Results

The results were striking and revealed strong convergences across language and 
cultural communities in children’s interpretations of “alive” and “die”. Wichí 
children’s and adults’ appreciation of the overarching living thing concept is 
evident in their performance when sorting on basis of die. But when sorting 
on the basis of alive, both children and adults exhibited a different pattern, 
one that includes humans and non-human animals (but not plants) and that 
is aligned with animate (see Figures 2 and 3).

For each sort we conducted an analysis of variance (ANOVA) using category 
(5: people, animal, plant, natural-kind, artifacts; preliminary analyses revealed 
no differences within animals, within plants, within natural-kinds or within 
artifacts and, therefore, we collapsed across these to test our hypotheses) as a 
within-participants factor, age (3: 5 years, 7 years, 10 years, adults) as a between-
participants factor, and participant’s responses as a dependent variable. 

ALIVE. The ANOVA revealed a main effect for category F(4, 54)=162.4, 
p<0.001. There were no other main effects or interactions. Participants at all 

Figure 2. Proportion of life status attributions for each category as a function 
of age. Asterisks indicate a significant difference from chance (*p<0.05, 

**p<0.001).
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ages were more likely to attribute life status to people and non-human animals 
than to plants (p<0.001) and were more likely to attribute life status to plants 
than to natural-kinds (p<0.01) or to artifacts (p<0.001). Figure 2 shows a 
developmental progression: Five-year-olds denied life status to plants, but at 
all other ages, performance was at chance levels. Thus, even adults did not reli-
ably include plants when sorting on the basis of alive. 

In essence, then, despite their extensive daily contact with the natural world, 
Wichí people tend to deny that plants are “alive” (iloy). This suggests that life 
status is aligned strongly with animate objects. 

DIE. These same participants exhibited a very different pattern when sorting 
these cards on the basis of the predicate “die”. An ANOVA revealed only a 
main effect for category, F(4, 54)=215.2, p<0.001. Importantly, however, for 
this predicate, participants at all ages were more likely to include humans and 
non-human animals than plants (p<0.01), but were also more likely to include 
plants than either natural-kinds or artifacts (p<0.001).

This analysis suggests that Wichí-speaking children and adults appreciate 
the concept animate, as witnessed by their sorting on the basis of the predi-
cate “alive”. In addition, they appreciate the living thing concept, as wit-
nessed by their sorting on the basis of the predicate “die”. Each of these 

Figure 3. Proportion of death attributions for each category as a function of 
age. Asterisks indicate a significant difference from chance (*p<0.05, 

**p<0.001).
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different patterns is in line with their belief system. Under the “alive” term 
(iloy), Wichí children and adults included animals and people. This is aligned 
with the preferred extension of husek which was attributed to animate beings 
(humans and animals) with autonomous motion or goal-directed behavior 
and denied to plants because they are inert entities (Palmer, 2005; Experiment 
1 in this paper). However, note that Wichí people consider plants along with 
animals and humans owners of a vital sense (vital will) responsible of the bio-
logical process such as growth or decomposition, processes that are common for 
the three categories (Palmer, 2005). We suggest that the “die” (yhil ) term as a 
biological process, may have activated animals, people and also plants making 
the way to include all living things. These alignments (“alive” – animate; “die” 
– living thing) have also been observed in other populations, including urban 
and rural English-speaking adults and children (from both European- and 
Native-American communities) and urban Indonesian-speaking children (Wax-
man and Medin, 2006; Angorro et al., 2008; Leddon et al., 2008). 

In designing this experiment, we offered several reasons to suspect that 
when sorting on the basis of ‘alive”, Wichí children might attribute life status 
to plants in early childhood. More specifically, we noted the cultural signifi-
cance of plants in Wichí culture, Wichí children’s extensive contact with plants 
in their daily lives, and the fact that in Wichi (as in Indonesian) the animate 
concept is unnamed (Angorro et al., 2008). However, the current experiment 
offers no evidence that Wichí children attribute life status to plants in early 
childhood. Instead, their performance is consistent with the notion that the 
representation of certain core folkbiological concepts such animate are uni-
versal, even in the face of striking cross-cultural and cross-linguistic variation 
in experience. At all ages, Wichí ’s predominant response pattern converged on 
the concept animate. This concept, which is acquired early (e.g., Gelman, 
1990; Berthenthal, 1993; Gelman and Gottfried, 1996; Opfer and Gelman, 
2001), is strongly aligned with the primary extension of husek and with the 
Wichí origin myth (Wilbert and Somoneau, 1982; Palmer, 2005). According 
to Palmer’s version of the myth, criollos also come from animals but one from 
a different kind- the bull- an animal species introduced by Spanish people 
during the colonization. Even nowadays, it is said that the bull have a negative 
connotation for Wichí people. This suggests an intriguing hypothesis: that the 
influence of the Wichí culture and belief system are sufficiently strong to main-
tain access to the animate interpretation of “alive” across development. It is 
worth noting, for example, that the adults who participated in our experiments 
have limited Western-orientated education, little contact with Spanish language 
and culture, and little contact with non-Wichí people. This constellation of fac-
tors may work together to support and preserve community-wide beliefs.
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General Discussion

The present results constitute the first empirical evidence about folkbiological 
concepts in Wichí adults and children. More specifically, we considered the 
acquisition of two fundamental biological concepts – living thing and its 
powerful constituent animate being – within an indigenous community with 
a constellation of linguistic and cultural experiences that differ importantly 
from the ones held by participants in most folkbiology psychological research. 
Like people from other communities studied to date, Wichí children and 
adults represent the animate concept. Study 1 reveals that this concept is 
aligned well with the extension of the primary interpretation of husek and with 
the predicate “alive”. Study 2 reveals that Wichí children and adults also repre-
sent the living thing concept, and that this concept is aligned with the sec-
ondary extension of the term husek and with the predicate “die”. 

These results open several avenues for more extended investigation. For 
example, it will be important to gain further insight into how the Wichí con-
strue the relation between agency, animacy and life status. Another goal for 
future investigations is to examine whether and how Wichí understanding of 
the natural world varies as a function of gender. Recall that most of the adult 
participants in the current investigation were women. It will be important to 
see whether men and women share the same intuitions about the phenomena 
that we have investigated here, and to identify the specialized knowledge that 
Wichí men and women have about plants and animals. Further, working with 
younger Wichí children and even infants will allow us to identify which of 
these concepts (if any) are available from the start.

Another goal will be to examine the other native populations of the Chaco 
Forest. For example, The Pilagá people, who live nearby and have also pre-
served their native language (Pilagá), differ from the Wichí in many of their 
beliefs, especially those pertaining to the spiritual world (Vidal, personal com-
munication). Comparing Wichí and Pilagá will permit a more fine-grained 
analysis of the contribution of cultural beliefs to the acquisition of folkbio-
logical concepts. 

The current paper underscores the importance of considering the relation 
between folkbiological concepts and the belief systems in which those con-
cepts are embedded, especially if our goal is to discover how cultural models 
shape this relationship. This work may have implications for science educa-
tion. Understanding the notions that children bring with them to the class-
room may be essential for designing a curriculum that while improving their 
understanding of science preserves their knowledge about the natural world.



 A. S. Taverna et al. / Journal of Cognition and Culture 12 (2012) 339–358 355

Acknowledgements

We thank all native teachers from the Wichí Lako School, particularly Aurelia 
Pérez, for their dedication and commitment to this work. We are also grateful 
to Zulma Riquelme, principal of the School, for her unconditional support, 
and to Alejandra Vidal and Eugenia Suárez for their worthy readings and com-
ments on the manuscript. We also thank Alejandra Vidal for bringing us into 
contact with this wonderful community. Finally, A.T. wants to express her 
deepest acknowledgment to all Wichí children and adults who participated in 
this study, for sharing with her their knowledge, always with patience and 
generosity. This research was supported by a Postdoctoral Fellowship from the 
National Research Council of Argentina to the first author, by the National 
Science Foundation under Grants BCS 0745594 and DRL 0815020, to the 
second and third authors, and by Grant PIP 1099 from the National Research 
Council and Grant PICT 01754 from the National Agency of Scientific Pro-
motion to the fourth author.

References

Alvarsson, J. A. (1988). The Mataco of the Gran Chaco. An ethnografic account of change and 
continuity in Mataco socio-economic organization. Acta Universitatis Upsaliensis 11, 1-314. 

Anggoro, F. K., Waxman, S. R. and Medin, D. L. (2008). Naming practices and the acquisition 
of key biological concepts: Evidence from English and Indonesian. Psychological Science 19, 
314-319. 

Anggoro, F., Medin, D. and Waxman, S. (2010). Language and Experience Influence Children’s 
Biological Induction. Journal of Cognition and Culture 10, 171-187.

Arenas, P. (2003). Etnografía y alimentación entre los toba-nachilamole#ek y wichí-lhuku’tas del 
Chaco Central (Argentina). Pastor Arenas, Buenos Aires.

Arenas, P. and Giberti, C.(1993). Etnobotánica de Jacaratiacorumbensis O. Kuntze (Caricaceae) 
y reseña sobre otras plantas acuíferas del Gran Chaco. Parodiana 8, 185-204.

Astuti, R., Solomon, G. E. A. and Carey, S. (2004). Constraints on conceptual development: a 
case study of the acquisition of folkbiological and folksociological knowledge in Madagascar. 
Monographs of the Society for Research in Child Development 69, 1-135.

Atran, S. and Medin, D. L. (2008). The Native Mind and the Cultural Construction of Nature. 
MIT Press, Boston, MA.

Atran, S., Medin, D., Lynch, E., Vapnarsky, V., UcanEk’, E. and Sousa, P. (2001). 
Folkbiologydoesn’t come from folkpsychology: Evidence from Yukatek Maya in cross-cultural 
perspective. Journal of Cognition and Culture 1, 3-42.

Bang, M., Medin, D. and Atran, S. (2007). Cultural mosaics and mental models of nature. 
Proceedings of the National Academy of Sciences of the United States of America 104, 13868-
13874.

Barúa, G. (2007). Un arte delicado. Relaciones entre el parentesco, el conflicto y el acontecimiento en 
los Wichí del Gran Chaco Central. Dunken, Buenos Aires.



356 A. S. Taverna et al. / Journal of Cognition and Culture 12 (2012) 339–358

Berlin, B. (1992). Ethnobiological classification: principles of categorization of plants and animals in 
traditional societies. Princeton University Press, Princeton, NJ.

Berthenthal, B. I. (1993). Infants’ perception of biomechanical motions: Intrinsic image and-
knowledge-based constraints. In Granrud, C. (Ed.), Visual perception and cognition in infancy, 
Carnegie Mellon symposium on cognition, pp. 175-214. Lawrence Erlbaum Associates, Hills-
dale, NJ.

Booth, A., Waxman, S. R. and Huang, Y. T. (2005). Conceptual information permeates word 
learning in infancy. Developmental Psychology 41, 491-505.

Braunstein, J. A. (1983). Algunos rasgos de la organización social de los indígenas del Gran 
Chaco. Trabajos de Etnología 2. Universidad de Buenos Aires, Buenos Aires.

Carey, S. (1985). Conceptual change in childhood. MIT Press, Cambridge, MA.
Gelman, R. (1990). First principles organize attention to and learning about relevant 

data:Number and the animate-inanimate distinction as examples. Cognitive Science 14, 
79-106.

Gelman, R., Spelke, E. S. and Meck, E. (1983). Whatpreschoolers know about animate and 
inanimate objects. In Rogers, D. and Sloboda, J. (Eds), The development of symbolic thought, 
pp. 297-328. Plenum, London.

Gelman, R., Durgin, F. and Kaufman, L. (1995). Distinguishing between animates and in ani-
mates: Not by motion alone. In Sperber, D., Premack, D. and Premack, A. J. (Eds.), Causal 
cognition: A multidisciplinary debate, pp. 150-194. Clarendon Press, Oxford.

Gelman, S. A. and Gottfried, G. M. (1996). Children’s causal explanations for animate and 
inanimate motion. Child Development 67, 1970-1987.

Gerzenstein, A. (2003). Variaciones dialectales de algunas unidades del sistema consonántico 
wichí. In: Tisera, Alicia and Julia Zigarán (comps.) Lenguas yculturas en contacto. CEPIHA, 
Universidad Nacional de Salta, Salta.

Golluscio, L. (1993). Clases de sustantivos y sistema cultural: la posesión en wichí. Signo y Seña 
3, 221-239.

Hatano, G. and Inagaki, K. (1994). Young children’s naïve theory of biology. Cognition 50, 171-
188.

——. (1999). A developmental perspective on informal biology. In Medin, D. l. and Atran, S. 
(Eds), Folkbiology, pp. 321-354. MIT Press, Cambridge, MA.

Hatano, G., Siegler, R. S., Richards, D. D., Inagaki, K., Stavy, R. and Wax, N. (1993). Thede-
velopment of biological knowledge: A multi-national study. Cognitive Development 8, 47-62.

Inagaki, K. and Hatano, G. (1996). Young children’s recognition of commonalities between 
animals and plants. Child Development 67, 2823-2840.

Jipson, J.L. andGelman, S.A. (2007). Robots and rodents: Children’s inferences about living and 
non-living kinds. Child Development, 78, 1675-1688.

Johnson, S. C., Slaughter, V. and Carey, S. (1998). Whose gaze will infants follow? Features 
thatelicitgaze-following in 12-month-olds. Developmental Science 1, 233-238.

Keil, F. C. (1979). Semantic and conceptual development: an ontological perspective. Harvard Uni-
versity Press, Cambridge, MA.

——. (1989), Concepts, Kinds, and Cognitive Development. MIT Press, Cambridge, MA.
Koschitzky, M. (1992). Las telas de Malla de los Wichí/Mataco: Su elaboración, su función y una 

posible interpretación de los motivos. Colección Mankacen.
Kuhlmeier, V. A., Bloom, P. and Wynn, K. (2004). Do 5-month-old infants see humans as mate-

rial objects? Cognition 94, 95-103.
Leddon, E. M., Waxman, S. R. and Medin, D. L. (2008). Unmasking “alive”: Children’s appre-

ciation of a concept linking all living things. Journal of Cognition and Development 9, 461-
473.



 A. S. Taverna et al. / Journal of Cognition and Culture 12 (2012) 339–358 357

Maranta, A. A. (1987). Los recursos vegetales alimenticios de la etnia mataco del Chaco centro 
occidental. Parodiana 5, 161-237.

Medin, D. L., Ross, N., Atran, S., Cox, D., Coley, J., Proffitt, J. and Blok, S. (2006). Folkbiol-
ogy of Freshwater Fish. Cognition 99, 237-273.

Nguyen, S. and Gelman, S. (2002). Four- and 6-year-olds’ biological concept of death. British 
Journal of Developmental Psychology 20, 495-513.

Nguyen, S. and Rosengren, K. S. (2004).Parental reports of children’s biological experiences and 
misconceptions. International Journal of Behavioral Development 28, 411-420.

Opfer, J. E. (2002). Identifying living and sentient kinds from dynamic information: The case 
ofgoal-directed versus aimless autonomous movement in conceptual change. Cognition 86, 
97-122.

Opfer, J. E. and Gelman, S. A. (2001). Children’s and adult’s models for predicting teleologica-
laction: The development of a biology-based model. Child Development 72, 1367-1381.

Opfer, J. E. and Siegler, R. S. (2004). Revisiting the living things concept: A microgeneticstudy 
of conceptual change in basic biology. Cognitive Psychology 49, 301-332.

Palmer, J. (1995). Wichí toponomy. In Hacia una nueva carta étnica del Gran Chaco 6, pp. 3-63. 
Centro del Hombre Antiguo del Chaco (CHACO), Las Lomitas. 

Palmer, J. H. (2005). La buena voluntad wichí: una espiritualidad indígena. Grupo de trabajo 
Ruta 81, Las Lomitas.

Piaget, J. (1929). The child’s conception of the world (trans. Tomlinson, J. and Tomlinson, A.). 
Harcourt Brace, New York, NY.

Poling, D. A. and Evans, E. M. (2004). Are dinosaurs the rule or the exception? Developing 
concepts of death and extinction. Cognitive Development 19, 363-383.

Poulin-Dubois, D. and Shultz, T. R. (1990). The infant’s concept of agency: The distinction 
between social and nonsocial objects. Journal of Genetic Psychology 151, 77-90.

Proffitt, J. B., Coley, J. D. and Medin, D. L. (2000). Expertise and category-based induction.
Journal of Experimental Psychology: Learning, Memory, and Cognition 26, 811-828.

Ross, N., Medin, D. L., Coley, J. D. and Atran, S. (2003). Cultural and experiential differences 
in the development of folkbiological induction. Cognitive Development 18, 25-47.

Slaughter, V., Jaakkola, R. and Carey, S. (1999). Constructing a coherent theory: Children’s 
biological understanding of life and death. In Siegal, M. and Peterson, C. (Eds), Children’s 
understanding of biology and health. Cambridge University Press, Cambridge.

Slaughter, V. and Lyons, M. (2003). Learning about life and death in early childhood. Cognitive-
Psychology 46, 1-30.

Springer, K. and Keil, F. (1989). On the development of biologically specific beliefs: The case 
ofinheritance. Child Development 60, 637-648.

——. (1991).Early differentiation of causal mechanisms appropriate to biological and non-
biological kinds. Child Development 62, 767-781.

Suárez, M. E. (2009). El análisis de las narrativas en etnobotánica: El “Yuchán” (CEIBA CHO-
DATII, BOMBACACEAE ) en el discurso de los Wichís del Chaco semiárido salteño, Argen-
tina. Boletín Societa Argentina Botanica 44, 405-419.

——. (2010).Fitonimia wichí de especies arbóreas y arbustivas del Chaco Semiárido salteño. In 
Messineo, C., Scarpa, G. F. and Tola, F. (Eds). Léxico y categorización etnobiológica en grupos 
indígenas del Gran Chaco. Instituto de Lingüística, Facultad de Ciencias Humanas, Universi-
dad Nacional de La Pampa, Santa Rosa.

——. (2011a).Fitonimia wichí de plantas herbáceas y bejucos. Revista Bonplandia 20, 185-202.
——. (2011b).Léxico etnobotánico y representaciones wichís sobre la vegetación del bosque. En 

Actas del X congreso Argentino de Antropología Social. Facultad de Filosofía y Letras. Universidad 
de Buenos Aires, Buenos Aires. 



358 A. S. Taverna et al. / Journal of Cognition and Culture 12 (2012) 339–358

Suárez, M. E. and Montani, R. (2010). Vernacular knowledge of Bromeliaceae species among 
the Wichí people of the Gran Chaco, Argentina. Journal of Ethnobiology 30, 269-292.

Stavy, R. and Wax, N. (1989). Children’s conceptions of plants as living things. Human Develop-
ment 32, 88-94.

Tarlowski, A. (2006). If it’s an animal it has axons: Experience and culture in preschool children’s 
reasoning about animates. Cognitive Development 21, 249-265.

Terraza, J. (2009). Grammaire du wichi: phonologie et morphosyntaxe. Doctoral Thesis, Univer-
sité du Québec à Montréal, Montréal. 

Tovar, A. (1964). El grupo mataco y su relación con otras lenguas de América del Sur. Actas del 
35a Congreso Internacional de Americanistas, Mexico, part II, pp. 439-452.

Vidal, A. and Nercesian, V. (2005). Sustantivo y Verbo en wichí. Hacia una taxonomía de clases 
de palabras. Liames 5, 7-24.

——. (2009). Estudio del léxico wichí (mataco mataguaya): Aportes al conocimiento de algunas 
situaciones de contacto y desplazamiento lingüístico en el Chaco argentino. Cuadernos Inter-
culturales 7 (12), 141-158.

Waxman, S. R. (2005). Why is the concept “Living Thing” so elusive? Concepts, languages, and 
the development of folkbiology. In Ahn, W., Goldstone, R. L., Love, B. C., Markman, A. B. 
and Wolff, P. (Eds), Categorization Inside and Outside the Laboratory: Essays in Honor of Doug-
las L. Medin, pp. 49-67. American PsychologicalAssociation, Washington, DC.

Waxman, S. R. and Medin, D. L. (2006). Core knowledge, naming and the acquisition of the 
fundamental (folk)biologic concept ‘Alive’. In Miyake, N. (Ed.), Proceedings of the 5th Inter-
national Conference on Cognitive Science, pp. 53-55. Lawrence Erlbaum, Mahwah, NJ.

Waxman, S. R., Medin, D. L. and Ross, N. (2007). Folkbiological reasoning from a cross-cul-
tural developmental perspective: Early essentialist notions are shaped by cultural beliefs. 
Developmental Psychology 43, 294-308.

Wilbert, J. and Somoneau, K. (1982). Folk literature of the Mataco Indians. UCLA Latin Ameri-
can Center Publications, Los Angeles, Ca.

Woodward, A. L. (1999). Infants’ ability to distinguish between purposeful and non-purposeful 
behaviors. Infant Behavior and Development 22, 145-160. 

Woodward, A. L., Phillips, A. and Spelke, E. S. (1993). Infants’ expectations about the motion 
of animate versus inanimate objects. Proceedings of the Fifteenth Annual Meeting of the Cogni-
tive Science Society, pp. 1087–1091. Lawrence Erlbaum Associates, Hillsdale, NJ.



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket true
  /DefaultRenderingIntent /Default
  /DetectBlends false
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams true
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts false
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Remove
  /UsePrologue false
  /ColorSettingsFile (None)
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 150
  /ColorImageMinResolutionPolicy /Warning
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 150
  /GrayImageMinResolutionPolicy /Warning
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 550
  /MonoImageMinResolutionPolicy /Warning
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 2400
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /PDFX1a:2001
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError false
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox false
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (GWG_GenericCMYK)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (Ghent PDF Workgroup - 2005 Specifications version3 \(x1a: 2001 compliant\))
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [14173.229 14173.229]
>> setpagedevice


